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Monday, August 17 
 
8:00-9:30 Check in/Registration.    
  Continental Breakfast       Salon A 
 
9:30-9:45  Welcome and opening devotion   Salon A 
 
9:45-10:25 President’s welcome and address 
 
10:30-10:45 Break 
 
10:45-11:45 Plenary Address, Dr. Karl Galik, Session I 
 
11:45-12:45 Lunch            Lakeside Terrace 
 
12:45-1:15 Plenary Address: Dr. William Cario  Salon A 
 
1:15-2:15 Plenary Address, Dr. Karl Galik, Session II 
 
2:15-2:30 Break 
 
2:30-3:30 Breakout Sessions:  What I did on my sabbatical 
 Session I:   Scholarship on Sabbatical 
 Session II:   Creative Approaches to Sabbatical 
 Session III: Finishing the Dissertation 
    
3:30-5:30 Recreational time 
 
5:30-6:30 Social Hour          Lakeside Terrace 
 
6:30-7:30  Dinner and Dessert       Harbor Lawn 
 
7:30-8:30 Dr. Ferguson: Community-Building  Salon A 
 
8:30-8:45 Closing Devotion 
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Tuesday, August 18 
 
8:00-9:00  Breakfast       Salon A 
 
9:00-9:15 Opening devotion 
 
9:15-10:15 Plenary Address: Dr. Karl Galik, Session III 
 
10:15-10:30 Break 
 
10:30-11:45 Looking ahead to 2010:  Creating a culture of 

scholarship at CUW 
 
11:45-12:45 Lunch 
  Departments and Committees meet (optional) 
 
12:45-1:15 Plenary Address: Dr. Karl Galik, Session IV Salon A
   
1:15-1:30   Closing devotions     
 
1:30   Departure 
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First Manage Yourself Well is an invitation to open the Gift designed to benefit you and 

therefore bless others. It is a multi-media, interactive workshop designed to encourage leadership 

through personal development for the sake of the mission. 

First Manage Yourself Well is a set of practical, everyday tools to encourage appropriate 

stewardship of self in order to avoid selfish and self-defeating habits and relationships. Please 

accept the Invitation to open The Gift. 

The four-part structure is:  

 

1. The Theology: Lead from Love: Relationships aren’t something they’re 

everything. This section builds on the terra firma of Biblical Truth illustrating 

how the Trinity forms the basis and significance for all relationships. Each 

participant will learn how relational leadership dynamics are beyond the “flavor 

of the month.” These dynamics are timeless, present across cultures, businesses 

models – relevant virtually everywhere on the planet. 

 

2. The Thinking: Lead from Strength.  “In Him all things hold together.”   

(Colossians 1.17) This section reveals the power of “creation’s universal 

operating system.” It encourages understanding and participation in the nature and 

influence of relationships. Through appropriate stewardship of self, each 

participant will learn the impact and influence on the system itself – the nature of 

“systemic thinking.” 

 

3. The Resistance: Lead from Adventure.  Stay the course and stay connected. This 

section builds readiness for internal and external resistance through an historical 

view of adventurers who overcame significant obstacles.  Each participant will 

understand the need to anticipate resistance and sabotage when leading with 

imagination.  

 

4. The Refresh: Lead from Rest: The voice of one crying out in the over-functioning 

wilderness – refresh! This section calls for planned, accountable and regular 

refreshment, largely because it is required to execute the first three dynamics. 

Participants will learn of the Creator’s design for Sabbath rest. They will discover 

how he built refreshment into the rhythms and cycles within Creation, and begin 

making accountable plans for renewal – for the sake of the mission.  
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Introduction 

 

 

The following report of the Scholarship Task Force 1) identifies the rationale for scholarship at Concordia 

University Wisconsin, 2) identifies a sample of existing scholarship taking place at the university, and 3) identifies 

opportunities for continued and expanded scholarship at CUW.  The rationale for scholarship (1) defines scholarship, 

discusses its value in relation to teaching and learning, and considers the ways in which scholarship addresses the mission of 

the university. The list of existing scholarship (2) is only a sampling, not an exhaustive list. The subcommittee felt that the 

time of year (early in the spring semester), faculty unfamiliarity with the specifics of Boyer‟s categories, and insufficient time 

may have contributed to the rather low response rate among faculty members. It is also possible that, since the reporting of 

scholarship has only been required at Concordia for purposes of advancement in rank, some faculty members may not be 

engaging in scholarship or may not maintain an available listing. The report on scholarship opportunities (3) strives to 

suggest ways in which scholarship might be extended, strengthened, and supported at Concordia University and provides 

examples in each category. The report concludes with a summary of recommendations, prioritized by their projected financial 

impact on the university. 

 

 

Respectfully submitted, 

 

 
 

Gaylund K. Stone, PhD 

Dean, School of Arts and Sciences 

April, 2009
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Subcommittee Report Identifying the Rationale for Scholarship 

 

S. Cope, E. Evans, and J. Walz 

 

 

What is scholarship?  

 

 A central role of the university is to develop and extend knowledge to members of the society. Concordia University 

Wisconsin‟s (CUW) mission statement reflects such a focus. How can the goal of “developing students” for “service to 

Christ in the Church and the world” be achieved?  It can be achieved through learning and application of that learning by the 

students with the faculty as their guides.  

 

The faculty must be prepared to act as guides by not only having appropriate past credentials to teach in a particular 

discipline, but also by being continuing scholars in that discipline.  Being a scholar and conducting scholarly activities means 

the faculty member is rooted in the knowledge and methods of his or her discipline and stays current in that discipline by 

continuing to seek new knowledge, skills and attitudes as the discipline expands and grows.  A scholar also makes his or her 

learning available for peer review and seeks to extend the dialogue within the discipline in a public way.  

 

Ernest Boyer (1990) wrote of the need to redefine scholarship to include more than just basic or pure research.  He 

suggested that four types of scholarship should be advanced in the academy and that all four types should be rewarded by 

institutions in evaluating the contributions of faculty to their disciplines.  In addition to the scholarship of discovery (basic or 

pure research), he encouraged the scholarship of application, the scholarship of integration (between disciplines) and the 

scholarship of teaching.  The faculty member can benefit the purpose of the university in enhancing student learning by 

connecting with advancements in his or her discipline through the scholarship of application, explore the connections with 

other disciplines through the scholarship of integration, and study his or her own teaching through the scholarship of 

teaching.  

 

 Study and participation in the Scholarship of Teaching and Learning (SoTL) offers faculty members working at a 

university that focuses on teaching an opportunity to demonstrate scholarship by studying their own teaching and the impact 

that changes in their teaching can have on student learning. SoTL can be used in any discipline.   

 

 

What role does scholarship/research play in promoting teaching and learning? 

  

The faculty should model an inquiring mind and the strategies that scholars use to satisfy the inquiring mind to 

engage students in learning.  When faculty pursue scholarly activities, and share the challenges and benefits of such inquiry, 

students see faculty members as lifelong learners engaged in continuing learning.  

 

Learning which the faculty member has acquired through scholarly activities can be shared in the classroom. As 

students grow from introductory courses into budding scholars themselves, the faculty guides who go before them 

demonstrate their role as scholars by bringing appropriate knowledge and learning processes into the learning relationship 

between guide and student. Thus, scholarship can and should be demonstrated by the faculty in what is taught and how it is 

taught, not only in the classroom, but throughout all faculty-student contact.   

 

Students should be encouraged to contribute, at the level of their academic development, to the ongoing work of the 

discipline in which they are studying.  Some scholarly activities such participation and presentation at conferences, 

membership in professional societies and involvement in their activities are appropriate as tools to engage students in the 
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ongoing work of discovery within a discipline.   Students benefit from the high expectations, diverse ways of knowing, active 

learning strategies and increased faculty-student contact (Chickering & Gamson, 1987) which an emphasis on scholarly 

activities that engage students can create.   

 

 

How does scholarship connect to our mission? 

 

 CUW defines itself according to a number of key documents, primarily its Mission Statement, Statement of Purpose, 

Core Values, Critical Targets, Vision Statement, and Strategic Plan.  The Mission Statement declares the centrality of 

scholarship to the expected outcome for each student: “Concordia University is Lutheran higher education community 

committed to helping students develop in mind, body, and spirit for service to Christ in the Church and the world.”  Through 

scholarship, higher education institutions develop students‟ minds for myriad vocations in the family, church, workplace, and  

larger community.  

 

In the subsequent foundational statements, the University pledges itself to be a “premier Lutheran Christian 

University” that strives for excellence (referenced three times) in engaging students in the integration of faith and learning 

(references three times) for service to church and world (referenced three times).  Scholarship – by faculty, students, and 

among faculty and students collaboratively – is a key element in achieving the University‟s commendable academic goals.   

 

 The institution‟s Tradition of Scholarship and Christian Education is articulated on the University‟s web site: 

 

Christianity is a faith tradition that has fostered the habits of the mind.  See the works of St. Augustine, Thomas 

Aquinas, John Calvin, Soren Kierkegaard, Reinhold and H. Richard Niebuhr, and C. S. Lewis, for example.  The 

Lutheran tradition in particular has retained strong ties to both scholarship and education.  Lutheranism itself was 

born in a college town (Wittenberg, Germany); Martin Luther saw himself as a college professor as much as a 

pastor.  The Lutheran Confessions, a body of 16th-century writings by early Lutheran leaders, represent an attempt 

to systematize the ideas coming out of the Reformation.  Early Lutheran universities were also centers of the early 

Scientific Revolution; Lutheran universities, for example, were among the first to teach the Copernican model of the 

universe.  Martin Luther's emphasis on sola scriptura (scripture alone) has encouraged Lutheran scholars toward 

close reading and thoughtful exposition in many intellectual fields.  Early Lutheran universities prepared individuals 

for professions in the world (the law, government positions, and medicine) as well as for professions in the church 

(pastors and teachers). 

http://www.cuw.edu/News_Events/mission/mission_for_faculty.html 

 

“Premier” higher education institutions engage in scholarship that helps “students  

develop in mind” (Mission Statement), promotes “intellectual knowledge and self-knowledge,” and enhances “academic 

excellence” (Strategic Plan, Academic Unit).  Faculty who lead such scholarship must be scholars themselves.  Faculty 

members conduct scholarship in their disciplines through engagement of the content in their disciplines, which faculty 

members integrate into their coursework.  Faculty members and students benefit from this collaboration, with faculty 

members sharing research in their discipline, and students providing invaluable feedback.  In higher level courses, 

collaboration is possible at another level, with faculty members and students working together on scholarship ventures.   

 

 Moreover, the University‟s Nine Principles for Effective Teaching reinforce the centrality of scholarship in effective 

classroom pedagogy.  Through Student-Instructor contact (Principle 1), Cooperation among Students (Principle 2), and 

Active Learning (Principle 3), professors and students work together to arrive at academic truths based upon extant research 

and scholarship in specific fields of study.  By employing high expectations (Principle 6), professors and students together 

push their intellectual limits, progress made possible by engagement in appropriate scholarship.  The use of scholarship 

honors Principle 7, respecting Diverse Talents and Ways of Learning.  What better way to engage students in a field of study 

than to collaborate with them in hands-on research projects which cultivate the mind and provide service to church and 
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society!  Finally, scholarship is inherently focusing on Principle 9, Assessment and Quality Improvement, allowing 

professors and students alike to assess the current academic field, identify unanswered questions, and then engage in research 

to add to our body of knowledge.   

 

 Finally, the institution‟s accrediting body, The Higher Learning Commission, mandates that the University‟s 

mission address a criterion which includes acquisition, discovery, and application of knowledge.  Institutions value a life of 

learning, where “faculty and administrators not only nourish the intellectual growth of students; they also model for each 

other, for students, and for other constituencies of the organization the transformational power of a life of continuous 

learning.”  Examples of evidence of meeting this criterion include the institution using “scholarship and research to stimulate 

organizational and educational improvements.” In order to be excellent teachers, faculty must be current with the scholarship 

of their discipline.  In short, it is vital that “the organization supports creation and use of scholarship by students in keeping 

with its mission.”  

 

  

What are the pedagogical benefits of faculty and student research? 

 

This brief summary is based on the Teagle Foundation White Paper titled, “Student Learning and Faculty Research: 

Connecting Teaching and Scholarship,” published by the American Council of Learned Societies (May, 2007).  This 

document provides a variety of reasons for promoting scholarship (referred to as “engaged inquiry”) in its many forms among 

faculty (referred to as “teacher-scholars”) not only in graduate degree granting institutions but especially in smaller liberal 

arts universities.  The authors assert that promoting research among faculty can be beneficial to the faculty members, 

students, and the institution.  The following are excerpts taken from the document providing a rationale for increasing 

scholarship among faculty and in collaboration with students.  Scholarship, in this document, is exemplified not only in 

traditional ways such as presentations or publications in books and journals, but also by participating in professional 

organizations at the state and national level or serving on editorial boards.  

 

 Benefits to the faculty.  

 

1. Faculty are “well informed about current debates in their fields and about new aspects of knowledge that 

have emerged since they completed their graduate-level training”; 

2. Faculty “sustain a high level of curiosity, freshness, and enthusiasm as faculty encounter new ideas and 

integrate them into their current modes of thinking”; 

3. Scholarship “deepens interest not only in the content of their fields but in how their fields are being 

transformed by new theoretical approaches, methodologies, and investigative techniques”; 

4. Scholarship “illuminates for them the expanding boundaries-and also the recalcitrant limits-of knowledge, 

bringing into sharper focus the things that are still unknown and merit urgent consideration”; 

5. Scholarship “connects faculty members to a larger community of scholars outside their home institutions, 

widening the circle of conversations in which they participate”; 

6. Scholarship “reduces the kinds of intellectual isolation that faculty members sometimes feel, especially at 

small colleges, where there might be only one expert in any given field or subfield”; 

7. Scholarship “allows faculty members to test their knowledge and opinions in the company of professional 

peers-in the company, that is, of colleagues as experienced and informed as they are”. 
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Benefits to the student. 

 

1. “Students who work with teacher-scholars who are directly engaged in debates about their fields can be 

confident that they are gaining access to relevant and up-to-date material and debates in those fields”; 

2. Students also benefit by “interacting with scholars who know the future, as well as the past, of their 

disciplines; and from people whose own professional activities communicate the lesson that knowledge is 

not a static commodity but rather is achieved through a continuing process of testing and revision”; 

3. Students benefit because they “learn the rewards of examining a topic in detailed, sustained ways; they 

see the difficulties of comprehending any given subject in its entirety and of judging its controversies with 

certainty”; 

4. Students are “…more-not less-likely to learn the value of multiple perspectives and intellectual humility 

from faculty members who regularly subject their own ideas to the rigorous scrutiny and public criticism 

of fellow scholars”; 

5. “Teacher-scholars are models for their students because, in a sense, they continue to be students 

themselves”.  
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Subcommittee Report on Existing Scholarship at Concordia University Wisconsin 

(Boyer Model) 

 

T. Kaul, L. Mollinger, and S. Witt 

 

Purpose: To document the type and amount of faculty scholarship currently occurring at CUW 

 

Method: In December, 2008, the subcommittee distributed, via email, a request to all CUW faculty to provide information 

on scholarly activity within the past 2 years.  The request was distributed via the Dean of each School.  A template was 

provided in the request so that respondents could categorize reported scholarship according to Boyer‟s classification system, 

which is currently used by CUW.  The template that was initially sent included a column for indicating “service” activities, as 

well as scholarly activities.  Some responses, therefore, may represent “service” rather than “scholarship”. 

The email request was sent a total of 3 times in order to increase response rate.  

 

Results:  Replies were received from faculty members, representing two (2) of the four (4) Schools at CUW.  Responses 

were collected between December, 2008 and February, 2009.  It was not possible to tally the total number of faculty 

responding to the request because individuals or departments used various formats for providing information.  Some 

responses may represent “service” rather than “scholarship” because of the error in the initial template (as described in 

Methods above). 

                The Appendix shows all of the responses received, by School and type of scholarship according to categories 

within the Boyer system.  The subcommittee did not edit any of the responses or make judgments about how individuals 

categorized responses within the Boyer system.  The total tally (n = 313) in the Appendix does not represent a total number 

of scholarly “products”.  For example, an individual tally (or numbered row) in the Appendix may report multiple scholarly 

“products” reported by one faculty member if that is how an individual submitted the information.   

          Current scholarly activity at CUW, as reported by faculty, was classified in all 4 Boyer categories:  Scholarship of 

Discovery, Teaching, Application, and Integration.   

         Products reported as Scholarship of Discovery included: published articles, essays or books; grants, fellowships, 

research proposals; presentations at professional conferences; mentoring of student thesis projects; journal or book reviews; 

doctoral dissertation work. 

         Products reported as Scholarship of Application included: published articles; invited presentations for professional 

groups or conferences; mentoring of student research projects; professional certifications or recognition; doctoral dissertation 

work; consultation work. 

         Products reported as Scholarship of Teaching included: development and revision of new courses, including online 

learning materials; invited presentations on special topics in various classroom or presentation settings; published articles, 

essays or books; grants, fellowships, research proposals; development of evaluation tools; development of innovative 

learning opportunities; assessment reports; teaching. 

        Products reported as Scholarship of Integration included: published articles, books, poster abstracts, or online materials; 

presentations at professional conferences and to peers; mentoring of student projects; systematic reviews of literature; 

doctoral dissertation work; annual reports &accreditation reports; teaching. 

  

 

 

Conclusions & Recommendations:  

1. There is clearly some degree of scholarly activity occurring among faculty at CUW, however the data are 

incomplete. 

a. Response rate from faculty was lower than desired. 
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b. No attempt was made to interpret the limited response rate. 

2. A follow-up survey of CUW faculty related to scholarly activity is warranted in order to provide more complete data 

on the status of faculty scholarship at CUW. 

a. More explicit guidelines may be needed in subsequent surveys in order to improve consistency with which 

faculty cite scholarly products and use the Boyer system to categorize scholarly products. 

3. Further discussion among faculty may be warranted related to interpretation of the Boyer classification system. 

a. The annual faculty retreat may be an appropriate venue for such a plenary discussion. 

b. Discussion might focus on how faculty currently interpret the Boyer categories compared to the established 

descriptions of Boyer.  Examples of current scholarship within each category could be presented. 

4. Opportunities for show-casing faculty scholarship would demonstrate that CUW values faculty scholarship.  

Examples of such opportunities would be: 

a. A dedicated website at cuw.edu for listing of faculty scholarship 

b. On-going scholarly presentations on campus, by faculty, with opportunities for interaction from other 

faculty and students. 
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Subcommittee Report on the Identification of Scholarship/Research Opportunities 

 

A. McDonald, D. Arneson, P. He, and C. Seider 

 

 

 As a Lutheran higher education community, Concordia University Wisconsin pledges to prepare students „for service to 

Christ in the church and the world.” This pledge particularly charges the faculty to strive for excellence in their field and in 

teaching and interacting with students. As scholars, the faculty must have time to gain new knowledge and skills within their 

discipline, if they are to extend these new skills to students and the wider community. Therefore, Concordia University Wisconsin 

should consider faculty development and scholarship as an essential component in the fulfillment of its mission and should 

commit to providing its faculty the time to pursue excellence in their field. 

 

 As defined in the Faculty Handbook, Concordia University Wisconsin‟s Criteria for Scholarship notes the Boyer Model 

(1990) of scholarship, which places scholarly activities into four categories; 

1. Scholarship of discovery – new knowledge resulting from study and research in a particular field 

2. Scholarship of teaching – how knowledge is taught in the classroom and beyond 

3. Scholarship of application – use of new knowledge to help society 

4. Scholarship of integration – making connections between disciplines and cultures 

These categories broaden the scope of scholarly activities in ways that should provide each individual faculty member the means 

to acquire new knowledge and/or apply it, but only if given the time to pursue the activities. Unfortunately, the current policy of 

27 teaching credits/school year and frequent overloads to supplement lower salaries neither provides the time nor the atmosphere 

in which to promote scholarship.  

 

 Since Concordia University Wisconsin emphasizes excellence in teaching as the primary criterion for faculty promotion, 

the majority of scholarly opportunities suggested by the faculty focus on teaching. However, the planned School of Pharmacy, the 

developing Doctorate of Nursing Practice, the growing undergraduate science program and any future graduate Health/Human 

Science programs will increasingly require research opportunities if our students are to remain competitive.  Indeed, the 

continuing growth of Concordia‟s graduate programs is fueling much of the growth in our traditional undergraduates, while 

simultaneously improving the quality of our applicants. 
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 A collection of scholarly opportunities suggested by Concordia's full-time faculty is listed below. These suggestions 

were collected from direct interviews and university wide emails during the end of the Fall 2008 and Winterim 2009 semesters.  

While these recommendations reflect a wide variety of opportunities, they are the opinions and suggestions of less than 30% of 

CUW's full-time faculty. A follow-up survey gathered during the upcoming faculty retreat would provide an additional 

opportunity for more faculty members to contribute their ideas.  

 

I. Scholarship of Discovery 

A. Undergraduate research projects – Collaborative research efforts between professors and graduate students. 

Must be supported by awarding time and compensation for the research efforts. Basic science projects limited 

by faculty time, laboratory space and cost but increasingly important for students in the biomedical, pre-PT, 

pre-pharmacy, and biology tracks, seeking acceptance into graduate and professional schools.  

B. Attendance at Scientific Meetings – currently under-funded 

C. Membership and/or Participation in Professional Societies – currently under-funded 

D. In the basic sciences, peer-reviewed publications, grants, invited presentations only occur for faculty with 

active research projects. Research projects require a minimum time commitment of 50%. However, small 

collaborative efforts might be possible if teaching loads were limited to < 20-credits/school year.  

E. Research in Human Services, Arts, Business and Education  

F. Create an Office of Scholarly activities – employs faculty and staff for help with grant writing, identifying 

common research activities and methodologies, and grant sources.  

G. Undergraduate research projects  
H. Presentations – exhibitions, performances, teaching.  

I. Completion of terminal degree 

 

II. Scholarship of Teaching 

A. Developing new laboratory exercises – applies new technologies to teaching and learning. Requires purchase 

of new laboratory equipment 

B. Research on teaching methodology and presentation – for most PhD scientists, this will require training in 

the design and evaluation of educational models. However, these opportunities are becoming increasingly 

available in professional societies as universities begin to value excellence in science teaching as well as 

excellence in science research. Time to learn and develop the teaching research models will still be critical.  

C. Create, support and reward faculty learning communities – Scholarship of teaching and learning (SoTL) 

activities 

D. Immersion education and specialty schools – opportunities to visit schools in foreign countries 

E. Editorial activities – textbooks, laboratory manuals and other teaching materials 

F. Gathering and producing artifacts and teaching objects 

G. Writing textbooks and/or laboratory manuals 
H. Developing new courses – using technological advances such as interactive web pages or team teaching to 

expose students to multiple approaches within the same discipline. 

 

III. Scholarship of Application 

A. Promote and reward faculty research – Channel on CUW portal, student/faculty research day  

B. Community involvement for professional programs – Raising community awareness with presentations at 

church groups, nursing homes, and shopping malls, to name a few.  

 

IV. Scholarship of Integration 

A. Publication of textbooks and articles 

B. Collaborative research projects  
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 In conclusion, many of the faculty members at Concordia University Wisconsin are actively engaged in scholarly 

activities. Many more are interested in pursuing scholarship but fail to do so because of high workloads and required and/or 

volunteered overloads to supplement income. Faculty members who teach many different courses or have to prepare 

laboratories as well as lectures feel particularly strapped for time. Administrative support, in terms of lower workloads, 

research staff and/or higher salaries, would enable faculty to pursue many different kinds of scholarly activities that would 

enable Concordia to fulfill its mission of serving Christ in the church and the world. 
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Recommendations 

 
 

Based upon the preceding reports, the following is a list of recommendations, prioritized according to the estimated 

financial impact upon the university. 

 

 

 

1. Make scholarship/research an institutional priority, not just a requirement for advancement in rank. 

 

2. Conduct an annual review of faculty scholarship. 

 

3. Include a scholarship/research presentation on a regular basis at Faculty Retreat or devote an entire retreat to the 

subject of scholarship at Concordia. 

 

4. Consider the ramifications of a 9-month versus 12-month teaching contract on promoting scholarship. 

 

5. Encourage more collaborative scholarship/research activity within and beyond the university. 

 

6. Align faculty development with institutional goals and address topics such as scholarship, urban teaching, and 

technology. 

 

7. Establish a channel on the Portal devoted to information related to faculty and student scholarship/research. 

 

8. Establish a “Research Day” for the presentation of scholarship/research in a public venue. 

 

9. Establish summer opportunities for students to conduct or assist scholarship/research with stipends funded through 

grants. 

 

10. Expand opportunities for the current policy which permits faculty members (who are not working an overload) to 

submit a scholarship/research proposal in order to exchange 3 TCs of load for scholarship/research time. 

 

11. Increase the current $575/full-time faculty member/year for professional memberships and conference attendance 

reimbursement. 

 

12. Explore the development of unique PhD programs to expand graduate scholarship/research opportunities for faculty 

and students. 

 

13. Establish an “Office of Scholarly Activity” to unify grant-writing, Institutional Research, and IRB functions, 

organize the “Research Day” and coordinate collaborative scholarship/research. 

 

14. Provide faculty scholarship/research spaces: laboratories, studios, etc. 

 

 

NOTE:  The appendix to this document is available on the Faculty Portal (my.cuw.edu) on the 

Faculty Retreat Angel page. 
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Faith and Learning Task Force      21 May, 2009 
 
Task Force Final Report  
 
Introduction 

 
The Faith and Learning Task Force met several times over the past five months. 
During our meetings, we addressed many issues regarding how to encourage ongoing dialogue among 
faculty on the relation between faith and learning/teaching.  The meetings themselves have been 
interesting examples of in-depth and ongoing discussion of this multi-faceted topic. 
 
We have identified a number of ways to encourage further discussion among the faculty on the faith-
learning/teaching topic, and of creating a cultural focus at CUW on faith and learning/teaching.  
Much discussion on this topic already takes place, so we are not starting anew. 
 
In our discussions, we examined models of faith and learning/teaching integration from other colleges, 
notably Wheaton College, Calvin College, and Northwestern College.  Although from a different 
theological tradition (Calvinist rather than Lutheran), examining policies and practices at these schools 
enabled us to gain some bearings as to the range of recommendations we might make. 
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Recommendations 
 
Following is a list of the major practices and policies identified by the task force as possible means by 
which CUW could develop further a culture of faith and learning/teaching. 
 
1. Initiate faith and learning/teaching faculty development activities such as 
 
  a) discussion meetings, with presenters on faith and learning/teaching 
   (These could be modeled on the lunch and learn programs of the faculty 
   development committee, but need not be restricted to lunch time.) 
 
  b) reading groups, such as was done a few years ago with the Benne book. 
 
2. Extend new faculty orientation to include a seminar during either the first or second year in which 
 faculty are at CUW. The seminar would be similar to, and perhaps can be thought of as an 
 extension of, the seminar on the vocation of a Christian scholar in which first-year faculty 
 participate. 
  
 This new seminar would include several first- or second-year faculty with several more senior 
 faculty to discuss faith and learning/teaching issues.  The discussion may also include orienting 
 new faculty to the theological positions of the LC-MS. 
 
 The outcome of this seminar would be for each participant to prepare a statement 
 of her/his philosophy of relating faith and learning/teaching.  
 
 Additionally, more senior faculty could be required, every few years (example: every 4 to 6 years) 
 to re-participate in the faith and learning/teaching seminar.  This requirement would accomplish 
 several purposes:  
 
  a.  allow new faculty to benefit from the experience and thinking of their more senior 
   colleagues 
 
  b. ensure that thought and discussion about faith and learning/teaching does not  
   become a one-time event which then is easily forgotten as teachers move into  
   their careers; the requirement for renewed seminar participation will foster a  
   permanently ongoing dialogue among faculty on faith and learning/teaching  
   issues 
 
  c. foster ongoing interdisciplinary discussion on faith and learning/teaching  
 
3. Establish a repository of resources on faith and learning/teaching. This repository could involve 
 multiple formats, including:  
 
  a) printed materials in the library 
  
  b) electronic versions of materials 
   
  c)  recordings/videos of presentations, discussions or statements from faculty as to  
   how they have dealt with the issues of faith and learning/teaching  
 
 Items in the repository could comprise (but not be restricted to) the following:  
 
  a) articles and reading from other institutions and publications and videos relevant  
   to faith and learning/teaching issues 
 
  b) the philosophy statements produced by participants in the seminar noted above  
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4. Encouraging scholarship in faith and learning by granting release time to faculty 
 to work on such projects. Following the Boyer Model of scholarship referenced in  
 Section 4.030 of the faculty handbook, such projects can be in the areas of 
 
  a. scholarship of discovery 
 
  b. scholarship of teaching 
 
  c. scholarship of application 
 
  d. scholarship of integration 
 
5. Focus one or more faculty retreats on the topic. 
 
Some of the above noted possibilities could be done at small cost, and within the framework of current 
policies and practices. Others would involve a more substantial commitment by the University. 
 
Although several of the ideas outlined above are formatted similarly to current faculty orientation and 
development activities (such as lunch and learns, etc.), in purpose they are new.  And the recurring 
seminar in which both recent hires and more senior faculty would participate would be both new and an 
exciting opportunity to develop a culture of faith and learning dialogue at CUW. 
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Faith and Learning Philosophy as part of faculty advancement  
 
Another issue discussed at length by the Task Force was whether a statement of teaching philosophy on 
the relation of faith and learning/teaching should be required in faculty advancement portfolios. 
The primary reason in favor of such a requirement stems from recognition that if we at CUW are to fulfill 
our mission to prepare students to serve Christ, in whatever program or major students are in 
participating, it is essential that CUW teachers explicitly and effectively link faith and learning/teaching. 
By requiring that each teacher include a statement in her/his advancement portfolio, as to how he/she is 
linking faith and learning/teaching, CUW would ensure that said essential linkage is front and center in 
CUW academics. 
 
However, the Task Force also identified several questions which would need resolution for such a 
practice to be instituted: 
 
1. How would the teaching philosophy statements included in advancement portfolios be 
 evaluated? 
 
2. How much weight would these statements be given in the advancement decision process? 
 
3. What would happen in the advancement process if an applicant for promotion inadvertently 
 writes something in her/his statement which is theologically inconsistent with LC-MS doctrine  
 and teaching? Will this hinder chances for promotion? 
 
Perhaps the Rank & Promotion Committee could develop a rubric for implementing this possible policy. 
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Conclusion 
 
The Task Force members have found our on-going discussions to be enlightening, interesting and 
enriching of our own attempts to relate our faith to our teaching activities at CUW. As a faith-based 
university, the issue of relating faith and learning/teaching is central to our mission to prepare students for 
service to Christ in the Church and the world, for whatever the discipline we are teaching, we must 
include how that discipline and profession can be a way for the student to serve Christ. 
 
 
 
 
 
 
 
 
Task force members: 
 
Michael Borst 
Bernard Bull 
Brad Condie 
Theresa Kenney 
Mary Korte 
Carol Lueders-Bolwerk 
Angus Menuge 
Daniel Paavola 
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